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CHAPTER I 
INTRODUCTION 
I. Background of the study 
Origin of the problem. According to the new outlook 
the social studies are not a group of separate subjects, but 
a unity because they all deal with the same things: people 
and their relations with each other. These subjects are 
concerned specifically with the actual relations of people 
with each other as groups and in groups. It may be said 
that all school subjects have ultimate s.ocial ends, but the 
social studies are distinct in that they deal directly with 
society and with human conduct. The function of the social 
studies is to describe the operations of society as they 
actually occur, to emphasize principles of conduct which 
the past has shown to be moat desirable, and to teach ideals 
of civic life. All of the subjects in this group, history 
included, contribute ~o these ends. 
"The historical background of the elementary school 
has involved little in the way of direct emphasis on phases 
of social life of immediate and vital concern."1 Although 
IHollis L. casswell, Education in Elementary School 
(New York: The American Book co., 1942)7 p. 125. 
I 
I 
I 
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America has always looked to the schools as means of safe-
guarding democracy, earlier educators did little to bring 
about an understanding of social life directly through a 
program of education. 
2 
rt may be wondered whether young children have in 
them the mental capacity or needed insight to deal with 
simple social problems. The fact is that some of this 
ability is found in very young children. As one writer puts 
it! 11 
"The •social instincts• do not appear in the 
2 
child unheralded. They have a prehistory." 
There is no sudden appearance of a social sense in the 
school child. The teacher's task, therefore, is to develop 
this sense at each level so that it may be exercised with 
intelligence and sensitivity. More and more, the early 
years of school work are looked to as a means of developing 
understanding, attitudes, and skills, all of which will be 
continued in the secondary school. 
Social studies have to do with more than mere ac·-
quaintance with a few facts. about social life, especially 
facts as they are stated in a schoolroom textbook. In the 
same way, history should mean learning to know and feel how 
Zsusan Isaacs, social Develotment in Yol~ Children 
(New York: Harcourt Brace and co., 938),-pp. -12. 
group life was once lived and how it developed, being able 
to recognize and to trace the development of the socia~ 
processes. The social world that s-urrounds the child mus-t 
3 
be opened up to him, and he must be given the opportunity to 
experience and s:ee for himself many aspects of group life in 
operation. In addition, the child shou~d have the chance to 
take part in activities of a variety of groups~ and to add 
to this experience through the recorded experiences which 
make up hiatory. 
Recent interest in the revision of the history cur-
riculum has centered largely in the enrichment and evaluation 
of curriculum content. The complexity of the difficulties 
which teachers and pupils have encountered in the learning 
process remains to be 1nvestigated. 3 That the social 
studies, and his.tory in particular, are a rich s:ourc.e of 
material in the training of pupils. for citizenship in a 
democracy, cannot be denied. In addition, history, when 
properly presented, can promote ethica~ character, coopera-
tion, understanding, and friendliness,. However, the 
problem of how to pre~ent history in the proper way is still 
tar from solved. 
3Adelaide M· Ayer, Some Difficulties in Elementary 
School History, Teachers C0Irege, Columbia University, 
Contributions to Education, No. 212 (New York: Bureau of 
publications, Teachers College, Columbia University, 1926)p.l 
Difficulties in elementary school history seem to 
fall into two classes: (1) those of the curriculum, and 
4 
(2) those of language. Lack of knowledge of what subject 
matter can be comprehended by children at different stages 
of growth is probabl~· responsible for wrong grade place-
ment. Language difficulties appear to be due to the fact 
that history textbook writers have not made use of the 
scientific studies in reading which have had such a hole-
some influence on general reading matter used in schools 
during the past few years. The problem of the best methods 
of instruction frequently looms before the classroom 
4 
teacher as the most important element in the whole teaching 
situation. It may be safely assumed that teachers and 
administrators will continue to work on this problem. 
At present, dramatization is an important form of 
visual instruction, which is a "rapidly developing aspect 
5 
of teaching." In these days of moving pictures, radio, 
and television, it is unnecessary to point out how greatly 
the use of dramatization attracts the interest of the pupil. 
4rbid. 
5J. G. Umstattd, secondary school Teaching (Boston: 
Ginn and company, 1944), p. 290. 
II 
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The dramatic instinct may find expression in one of 
two ways: in an active or a passive form. The firat deals 
with action and is expres.sed in mimic play, creative ex-
pression, dancing, story-telling, or participation in 
dramatic action. The passive is in seeing others express 
their feelings as in attendance at moving picture shows and 
theaters, in listening to the radio, in watching television 
programs, in reading novels, and through the imaginative 
powers creating a world of dreams in which the individual 
moves as the central figure. 
The advantages gained by the use of dramatization in 
the ~eaching of history in the elementary school are 
several: 
1. Dramatization attracts attention and heightens 
the interest of the pupil. 
2. Dramatization corrects and reinforces impressions 
made hy hearing or reading. 
3. Dramatization gives clearer and more detailed 
impressions, in teaching matters of form, and gives them in 
much less time than would be possible through oral descrip-
tion. 
4. The dramatic method has a universal appeal. 
6 
II. The PUrpose of this study 
Fifty history textbooks, ten each for grades 4, 5, 6, 
7, and 8, respectively, have been studied for the purpose of 
determining the extent to which they auggest and facilitate 
dramatization as an adjunct to other teaching methods. 
The results of the findings will be discussed at 
length in the following pages. 
III. The Problem 
It was the purpos.e of the study to examine fifty 
history textbooks for grades 4 through 8 with a view to 
ascertaining (1) the dramatization content in each book, as 
indicated by the author, and (2) the implications of the 
findings with regard to a social studies program in these 
grades. 
Definition of terms used. (1) History, as used in 
this study, means the subJect which deals with the past and 
the origin, development, and interrelation of events, move-
ments, and institutions which are of significance in life 
today. {2) Dramatization is used here to denote a story or 
incident put into the form in which it may be acted. The 
emphasis is on an interpretation by action rather than by 
• 
7 
narration. The presentation may be impromptu or the result 
of careful training. In the broad sense, dramatizations 
take a variety of forms and serve a variety of purposes: 
(a) Games, such as charades, in which historical 
characters and significant events are identified by the 
audience. 
(b) Entertainment for other groups in the form of 
plays, skits, radio and television broadcasts, pantomines, 
etc. 
(c) creative interpretation of social studies 
material with strong emotional content. 
Delimitation. This study was limited to history 
textbooks for grades 4, 5, 6, 7, and 8. Technical aspects 
of production and staging were not considered. 
Basic assumEtions. The analysis of findings and 
their interpretation are treated in light of the following 
basic assumptions: (1) that dramatization in history has 
great value for the performers and for the observers and 
offers excellent opportunity for learning; (2) that it is 
often possible to tell through such dramatizations how fully 
meanings have been apprehended; (3) that dramatization, 
properly presented and applied as a teaching device, is a 
worthwhile means of helping to meet the needs of boys and 
girls in grades 4 through 8; (4) that it would be desirable 
for all pupils in grades 4 through 8 to participate in 
dramatization as a part of their social studies; (5) that 
social studies are distinct from other school subjects in 
that they deal directly with society and with human conduct. 
8 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
I. curriculum in Elementar~ History 
How the materials of instruction should be organized 
for the elementary schools has been a matter tor debate for 
some time. The tendency of late has been toward a fusion 
and blending so that old subject boundaries are gradually 
being broken down. The purpose of the fusion movement is 
primarily to arrange knowledge which will help in present 
living, avoid overlapping of old boundaries, and over-
crowding of the curriculum. In some schools experiments 
have been made in correlating all the school subjects with 
social studies, making the latter the core of the entire 
list of offerings. 
In the elementary school, also, the trend has been 
toward work in history of an informal nature. Habits of 
reading are emphasized and developed, and a training in 
simple informal written work is given. Such training 
frequently includes informal imaginary letters, editorials, 
diaries, and aciv-e tisements. All writing is expected to 
reflect good English, correct punctuation, and correct 
spelling. Dramatization of historical incidents is en-
-- -...,....--=-= 
couraged as a good means of making the past vivid. 
That the present trend is in the direction of what 
has been indicated above is illustrated by the findings of 
6 Bruner and his colleagues. Their survey, undertaken in 
10 
1940, indicated that although traditional methods of teach-
ing social studies in general, and history in particular, 
persist, the tendency is for more and more schools to 
divide history and other phases of social studies into 
broad topics, such as American Life since 1880, Transporta-
tion, Communication, Manufacturing, community Life, 
Agriculture, and standards of Living. They also found such 
units being taught as cooperatives, crime, National Income, 
Propaganda, Public Utilities, and the like. 
Herbert reports that an advisory committee of the 
San Diego city schools suggested the following in the 
development of teaching units for hiatory: 7 
1. The United States history course ought to be 
developed chronologically within broad units covering basic 
movements. 
6Herbert B. Bruner, et al., What Our Schools Are 
Teaching (New York: BUreau of Publications, Teachers 
college, Columbia University, 1941), PP• 137-138. 
7Edgar w. Herbert, "Social studies in the Junior 
High School", California Journal, 22:7, November, 1947. 
12 
The impreasion that dramatization is something new in 
education is entirely erroneous. Quite probably, it is one 
of the oldest forms of learning and it may antedate the era 
of articulate language. such an ancient form of learning 
cannot be considered a fad. The functions of dramatization 
may be listed as follows: 
l. Dramatization helps to give the learner true 
mental impressions, or concepts, at the time he first 
learns of an object or process. 
2. Dramatization broadens the sensory experiences ot 
the learner. 
3. Dramatization facilitates learning, and very 
likely aids retention, because it intensifies the impres-
sion. 
4. To see and hear something enacted is more lifelike 
than to read about it or to hear someone describe it. 
Dramatization thus adds life to the learning process by 
making the experience real rather than verbal. 
5. Dramatization gives vicarious experience in 
activities outside the pupil's environment. 
6. Dramatization helps to motivate learning. The 
first steps in arousing interest is to attract the attention 
of the pupil. Dramatization achieves this step in a rapid 
and effective manner. 
15 
practical to ta~k about freedom of religion, the rights of 
habeas corpus, and similar adult matters, opportunity should 
be used to exhibit those simple basic human qualities which 
lie beneath democracy and make it possible. 
The dramatic materials of history. Hall believes 
that the best technique grows naturally out of the subject 
11 
matter to be taught. "History teems with life and move-
ments; it •pulsates with action and human interest .•• "12 
History is drama, and is replete with dramatic material. 
Gustafson agrees that history lends itself well to 
dramatization, and observes: 
The children enthusiastically relive the age they 
portray, and in the educational growth that takes 
place comes the development of tolerant attitudes, 
understanding, and reflective thought -- the aims 
of the social studies teacher . Some phases best 
adapted to historical dramatization are: the expedi-
tions of early explorers, Indian life, events in early 
colonial life, causes of wars, adoption of the 
Constitution, passage of the Chinese Exclusion Act, 
the Civil service Reform, and many others.l3 
llHall, £E· cit. 
12Jbid. 
l3Ruth GUstafson, "History and Dramatization", 
Educational Method, 10:494, May, 1931. 
1: 
I 
J· 
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In addition to the subjects listed by Gustafson, there are 
other materials in elementary history that lend themselves 
to dramatic treatment. Thus, Russell points out that the 
complicated processes of legislation, difficult to under-
stand when read from a book, become clear when illustrated 
14 in dramatic form. 
An example of difficult material for learning the 
involved steps of preparing, introducing, and passing a 
bill. The information received would be much more accurate 
if the class were divided into the two houses, with their 
respective heads. A clear understanding of law-making 
would come about as the members of the class are directed 
through the necessary steps of referring the bill to a 
committee, of reading it, voting on it, passing it on to 
the next house, with all the debate and action involved. 
SUch a process "guarantees an interesting lesson and 
relates the material to life and is definitely meeting a 
need. "15 
Dramatization may be a very simple activity, 
depending upon the ability and the experience of the 
children and upon the type of: material. Dramatization of 
l4Russell, ££· cit., p. 79. 
15Russell, ~· cit., p. 80. 
I 
a word, phrase, or sentence will often give added meaning 
or emphasis to an incident or a characterization. The 
dramatization of an incident or an entire story calla for 
greater skill and experience, but is well worth the time 
17 
and effort required to make the characters and the incidents 
more real for the children. The ~ories perhaps most 
suitable for dramatization are those with considerable 
action and conversation and interesting characters. "This 
type of activity is truly creative. 1116 
Johnson notes an extensive use of dramatization in 
II 
j( 
the teaching of history in the elementary schoo1.17 However, 
there is always the problem of grading materials properly, 
the problem of what can be done at various st~ges of instruc-
tion. To Johnson, the problem resolves itself into what is I' 
18 
in the main "a problem of presentation", and he reminds 
the teacher of history that facts presented concretely are 
19 
elementary, while facts presented abstractly are advanced. 
16Ethel M. DUncan, "Dramatics in the Elementary 
School", American Childhood, 24:22, November, 1938. 
17aenry Johnson, Teaching of Histort in Elementary 
and secondar~ schools (New York: !he Macml lan Company, 
1925) P• 221. 
18Ibid., P• 50. 
' II 
"Dramatization," states Dale, "when intelligently 
used, can help put flesh and blood on the bare bones of 
history, regardless of the age-level of the pupils.n20 
~8 
He agrees with Johnson that the problem of history teaching 
is not one of materials but of presenting materials in a 
manner suitable to the children of a given grade level. 
These dramatizations need not be finished or elabo~ate 
productions. Ho ever, the device of dramatizing historical 
material should be changed to fit the capabilities of the 
pupils. When this is done, the subject matter becomes real 
to the children, important and memorable. 
"The materials for play may be anything in the 
curriculum in which the children are sufficiently interested 
21 to want to play it," states Lee. Any incident or topic 
may call forth spontaneous play for a few minutes. At the 
same time, not all incidents of history are subjects for 
dramatization, for, as Russell points out, "Some contain 
so little action and others are so readily understood that 
20Edgar Dale, Audio-Visual Methods in Teaching 
(New York: The Dryden Press, 1946), p. 366. 
21J. MUrray Lee and Dorris May Lee, The Child and 
His Curriculum (New York: D. Appleton-Century Company~940) 
p. 789. 
19 
22 
they need no further explanation." However, there are 
many times when dramatization helps to clafify or emphasize 
teaching. 
Dramatization and learnin& · A possible objection to 
dramatization applied to the content of elementary history 
is that it may consume too much ti e. To this objection, 
Hall replies: 
If history aims (a) to awaken interest in past 
events, (b) to develop a strong moral character, 
(c) to foster a spirit of patriotism, (d) to create 
a desire to emulate the great men of the past, and 
(e) to train critical judgment, and if the meaning 
of all these things can come into the child•s con-
sciousness only in response to appropriate stimuli, 
then dramatization may not mean an additional amount 
of time, but may mean a real saving of time in 23 
attaining the major objectives of history teaching. 
It is difficult to appreciate fully the characters of long 
ago, to sympathize with their aims and deeds unless the 
pupils can be aroused to a subjective attitude toward them. 
It is easier for the pupils to be impressed by the exper-
ience of these men of history if their deeds are again 
performed and their words uttered. 
22Russell, 2£· cit~, p. 77. 
23Hall, 2£· cit., p. 41. 
20 
Gustafson concurs with Lee that, dramatization, 
properly carried out, is one of the best methods of reaching 
the objectives of the newer education. "The production 
should grow out of the school activities through pupil 
interest and initiative. 1124 The pmpils whose interest is 
properly aroused will then create and express themselves 
freely and actively, the result being a meaningful back-
ground of experience with which to face society. 
Dramatization is a powerful aid to understanding. 
Those aspects of history which lend themselves to dramatiz-
ation are of interest to children of all ages. Dramatizati 
of history is a valuable activity because it incre~ses 
understanding, enjoyment, and appreciation of events, 
situations, and characters. It provides strong incentive 
for discussion, tests the child's ability to read silently, 
and develops his judgment in selecting characters and 
incidents. If dramatization is wisely guided by the 
teacher, it helps the child to develop greater spontaneity, 
originality, imagination, and poise. It also helps him to 
improve his vocabulary and his habits of speech. 
24 
Gustafson, ££· cit., p. 494. 
21 
Psychological aspects . ~dramatization. When consid-
eration is given to the psychological aspects of even the 
simplest form of dramatics, and when att!ntion is. given to 
the types of pupils who benefi~ from dramatization, it 
appears that those teachers whose plans do not provide for 
dramatization are missing a real opportunity. Bratton 
discusses the benefits to be obtained from the use of 
25 
dramatization. some of the values of dramatization in 
history are: 
1. The pupi]l.. t.usually enjoys dramatization, and will 
tend to remember information learned under pleasurable 
circumstances. 
2. Dramatization, through rehearsal, makes for 
effective drill. 
3. Dramatization makes use of varied sensory appeal. 
"The visual-minded, the auditory-minded, and the manually-
minded are all stimulated, and since few, if any, learn 
through only one medium, learning is made more certain by 
26 this double or triple •exposure 1 • 11 
4. Dramatization helps the timid child to come out 
of his shell; it helps the show off to channel his energies 
25norothy Ann Bratton, "Dramatization in the social 
Studies 11 , Social Education , 4: 250-254, April, 1940. 
26Ibid., p. 250. 
1 
along constructive ways; it helps the slow learner toward 
comprehension; it supplies the unsocial individual with 
opportunities for cooperation; and it gives the gifted 
child the challenge he needs. Dale agrees with Bratton, 
emphasizing, among other things, the therapeutic value of 
dramatization, particularly with regard to the aid drama-
tization gives in reducing shyness. 27 
22 
Dramatic play is the living of the child's interpre-
tation of someone•s experience. Lee states: 
When little children play, they feel that they 
really are that person or animal, and experience 
through their imagination the very situations they are 
supposed to be experiencing. The older child recog-
nizes that he is pretending to be someone else. 
However, when play is real, he still has a very per-
sonal understanding of the experience he is 
interpreting .28 
Dramatic play serves as a basis for the child's organizing 
his experiences. As he interprets a person in a certain 
situation and the ay the person would react to it, he 
unifies all he knows about that situation. organization 
and interpretation in light of his understanding furnish a 
27
nale, 2£· cit., p. 104. 
28Lee, ~· ~., p. 578. 
I 
J 
23 
basis for a basis for corrections of his ideas where needed 
and also a vital motivating factor for further learning. 
Play furnishes an excellent learning situation for it 
brings information into a most meaningful situation and 
relates it in a unified whole. 
III· summary 
Although traditional methods of teaching history 
persist, there is a tendency to fuse the materials of 
history with other subjects. In addition, there is an 
I 
II 
I 
increased tendency to dramatize historical incidents as a 
good means of making the past vivid. A more systematic use 
of dramatization in the teaching of history is advocated by 
a number of authorities for the purpose of vitalizing the 11 
materials of history. History lends itself ell to dramatic 
treatment. 
The problem of history teaching is not one of 
materials but of presenting materials in a manner suitable 
to the children of a given grade level. Dramatization is a 
powerful aid to understanding, and promotes enjo~ment, 
appreciation, and judgment in the pupil. Psychologically, 
dramatization tends to create a pleasurable learning 
24 
situation, makes for effective drill, provides for varied 
sensory appeal, and aids the timid child, the show-off, 
the slow learner, and the gifted pupil. Dramatization 
creates an excellent learning situation, bringing informa-
tion into a meaningful situation. 
CHAPTER III 
PROCEDURE 
I. Textbook Selection 
source of textbooks. The fifty history textbooks, 
ten each for grades 4, 5, 6, 7, and 8 inclusive, used in 
the study were obtained from two sources: libraries and 
local schools. The bulk of the textbooks examined were 
found in the library of Teachers College, Boston, Mass., 
Boston FUblic Library, Boston, Mass., state Department of 
Education Library, Newbury street, Boston, Mass., Boston 
university Library (School of Education) and the Public 
Library in Watertown, Kass. A few teachers in atertown 
were kind enough to lend me their own personal books. Most 
helpful was the Teachers Workshop, {State Department of 
Education), started some time ago, which has an extensive 
and rapidly growing collection of the latest school text-
books for all subjects and grades. 
Method of grade placement. A first step in the 
study was to examine the fifty textbooks with a view to 
classifying each by grade. Were history curricula for the 
elementary grades uniform, the task of classifying ould be 
automatic and simple, since subject matter would be the key. 
~ 
I 
26 
However, curricula are not uniform. Rather curricula vary 
from schoo~ to ~chool, from district to district, and from 
state to state. Thus, ancient history may be taught in the 
fourth year or in the seventh; European history in the fifth 
year or in the sixth; and so on. Apparently, it is not 
wide~y felt that a particular portion of history is best 
suited to any one grade. 
At the same time, the author•s choice of vocabu~ary 
and sentence structure is not a valid guide when it is 
sought to classify elementary history textbooks by grades. 
Whi~e some authors have made conscious attempts to use 
simple sentence structure and easy vocabulary, suitable to 
the grades for which their textbooks in history are in-
tended, many others have not. Even textbooks ostensibly 
suited to fifth grade needs are not free from confusion and 
complexities arising from figurative and highly symbolic 
style. It is plain that, as a group, textbook writers are 
not yet taking full advantage of scientific findings in the 
field of vocabulary and semantics. 
For these reas-ons, other means had to be found for 
establishing a basis for textbook grading. In a number of 
instances textbooks were accompanied by workbooks and teacher 
guides, and these frequently stated, directly or indirectly, 
for what grades these books were intended. In rare 
In rare instances, the preface specified the grade, but as 
a rule publishera are reluctant to have their books grade-
labeled in print, probably for the reason that this practice 
ould limit markets for their lists. 
When neither orkbook, guide, nor preface was of help 
in classifying the history textbooks by grade, it was neces-
sary to write to the publishers for such informatiofu. The 
form letter sent to publishers is included in the appendix. 
rr. Dramatization content 
Method of determining dramatization content. Each of 
the fifty textbooks used in the study was examined for 
dramatization content. suggestions for dramatization were 
fourid at the conclusion of units, at the end of chapters, or 
at the end of the book, where the author listed suggestions 
for activities in connection with the history material 
discussed. 
While some authors list pupil-written letters, diary 
entries, memoirs, and the like under. the heading of drama-
tization, it was decided to omit such activities from the 
data used in the study. Apparently, such activities as 
letter writing are included as forms of dramatization 
because pupils use their imaginations, and in so doing, 
identify themselves for the time being with the historic 
I 
I 
~ -
However, this would be using the 11 
term dramatization somewhat too broadly, for by the same I 
person supposedly writing. 
token the mere reading of the textbook itself, by a gifted 
pupil with an active imagination, ould fall under the 
heading of dramatization. However, monologues, debates, 
discussions, dramatic readings, exhibits, games, riddles, 
and the like, were included in this study with the standard 
or well recognized dramatic forms such as plays, radio 
programs, and pantomines. 
In his discussion of dramatization in elementary 
history classes, Dale lists plays, pageants, pantomimes, 
29 tableaux, and puppets. Lee Lists pantomimes, shado 
30 
acting, marionettes, and puppets. March describes the use 
of silhouettes, which are very much like the shadow acting 
31 
mentioned by Lee. Bratton's list is somewhat more exten-
sive, including mock trials, debates, What•s MY Name, 
imaginary sightseeing tours, radio plays, and puppet plays. 
However, the combined list of these authors is far from an 
exhaustive compilation. As will be shown in the 'next chapter 
of this study, there are dozens of ways to dramatize history 
in the elementary grades. 
29Dale, ££· cit., p. 104. 
3°Lee, £E• cit., p. 578. 
31 Bratton, ££· cit., p. 18. 
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CHAPTER IV 
FINDINGS 
I. Suggested Dramatization 
Fourth year textbooks . Table r presents data 
concerning types of suggested dramatization found in fourth 
year history textbooks. In the ten textbooks for this grade 
ele en types of dramatization were found. Of these eleven 
types, plays were most frequently suggested, making Qp 26 of 
the 38 suggestions, or over 68 per cent. The plays were 
divided into two types: those dealing with lives of histor-
ical figures and those dealing with historical incidents. 
Sixteen ideas for historical plays (42.1 per cent) were 
found, while the ten fourth year history textbooks contained 
10 suggestions (26.3 per cent) for biographical plays. The 
use of toy soldier sets to illustrate an historical incident 
was found in 3 instances (7.9 per cent), while the ten 
textbooks yielded 2 ideas for pantomimes (5.2 per cent). 
Table II lists alphabetically the subjects for drama- I 
tization found in the ten fourth year history textbooks 
considered in the study. A total of 33 suggestions were 
found. Of this total, 27 subjects each were suggested once 
only, while 2 subjects, the dramatization of episodes in 
II 
I 
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Chine~e history and an appreciation of contributions of 
other nations, were found twice in the ten textbooks for the 
grade. 
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TABLE I 
TYPES OF SUGGESTED DRAMATIZATION 
FOUND IN THE TEN 4TH YEAR TEXTBOOKS OF THE STUDY 
Type NUmber Per Cent 
costume Parade 1 2.6 
Demonstration 1 2.6 
Greek Games 1 2.6 
Individual Account 1 a.6 
Pantomime 2 5.3 
Play (Biographical) 10 26.4 
Play (Historical) 16 42.3 
Practice voting l 2.6 
Radio Talk 1 2~6 
Shadow Play 1 2.6 
Toy soldier set 3 7.9 
TOtal ~ 100.0 
--.,....- =------=== 
------=---
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TABLE II 
SUBJECTS SUGGESTED FOR DRAMATIZATION 
FOUND IN THE TEN 4TH YEAR TEXTBOOKS OF THE STUDY 
SUbject Number 
Athens was a democracy, In what way 1 
Battle of BUnker Hill 1 
Battle of Lexington and concord 1 
Braddock's defeat 1 
Chinese history, Episode in 2 
Colonial Virginia, some of the work in early 1 
Colonists depart for Amerrica l 
Columbus at the court of Ferdinand and Isabella 1 
columbus, The landing of l 
contributions of other nations, An appreciation of 2 
Early people, Mud and straw dwellings of 1 
Egyption daughter helps her father 1 
Fifteenth century, Family living in the 1 
Flag, Betay Ross and the first American 1 
Flag, care and display of the 1 
Franklin's arrival in Philadelphia 1 
Hammurabi, Life of 1 
Interdependence of people in a community 1 
Japanese history, Episode in 1 
King John and the Great Charter 1 
Lincoln's life, Episode in 1 
Majority rule and individual vote 1 
Mayflower, The voyage of the 1 
Old costumes 1 
Olympian games 1 
Polo•s return 1 
Thanksgiving, The first 1 
Threahing rice 1 
Town meeting, A 1 
ashington, Episode in life off 1 
washington wanting to go into the British navy 1 
Total 33 
33 
Fifth year textbooks. Data concerning types of 
suggested dramatization found in the ten history textbooks 
for the fifth year are shown in Table III. Twelve types of 
dramatization were counted. Of these twelve types, plays 
were most frequently suggested, and these made up 33 of the 
total of 41 suggestions, or 56 per cent. Thirteen ideas for 
historical plays (31.7 per cent) were found, while the ten 
fifth year textbooks contained 10 suggestions (24.3 per cent) 
for biographical plays. There were 3 suggestions (7.3 per 
cent) for the pageant type of dramatization and 4 (9.7 per 
cent) for pantomime. 
Table IV presents an alphabetical listing of the 
subjects for dramatization found in the ten fifth year 
history textbooks considered in the study. A total of 46 
suggestions were noted. Of this total, 41 subJects occurred 
once only. In 3 instances the dramatization of miscellane-
ous biography was suggested, in each case the author leaving 
it to the pupils and teachers to choose the historical 
figurre to be used. In 2 other cases no subject was named, 
the author in each instance making the broad suggestion 
that some portion of the material in the textbook be 
dramatized in some way. 
II 
34 
Sixth year textbooks. In Table V data is presented 
concerning types of suggested dramatization that were found 
in the ten sixth year history textbooks of the study. In 
the ten textbooks for this grade nine types of dramatization 
were found. Of these nine types, plays were most frequently 
suggested, and these totalled 39 of the 57 suggestions. or 
over 68 per cent. TWenty-two ideas for biographical plays 
(38.6 per cent) were found, while the ten sixth year history 
textbooks considered contained 17 suggestions for historical 
plays. Pantomime was suggested in 8 instances, or 14 per 
cent, while an individual account of some historic event 
was suggested in 5 cases, 8.7 per cent of the total number 
of suggestions. 
Table VI lists alphabetically the subjects for 
dramatization found in the ten sixth year history textbooks 
used in the study. A total of 59 subjects were found. Of 
this total, 53 subjects were suggested once only, while 
3 subjects, the dramatization of Burbank's work, the 
of Edgar L· Hewett, and the life of JUlius Rosenwald, 
found twice each in the ten textbooks for the grade. 
ork 
II 
I 
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TABLE III 
TYPES OF SUGGESTED DRAMATIZATION 
FOUND IN THE TEN 5TH YEAR TEXTBOOKS OF THE STUDY 
Type NUmber Per Cent 
Greek Play 2 4.8 
Hall of Fame 1 2.5 
Make-Believe Trip 1 2.5 
pageant 3 7.3 
Pantomime 4 9.7 
Play (Biographical) 10 24.4 
Play {Historical) 13 31.7 
Pllppet Show 1 2.5 
Radio Play 2 4.8 
Radio QUiZ 2 4.8 
Story Hour 1 2.5 
Who Am I l 2.5 
Total 41 100.0 
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TABLE IV 
SUBJECTS SUGGESTED FOR DRAMATIZATION 
FOUND IN THE TEN 5TH YEAR TEXTBOOKS OF THE STUDY 
SUbject NUmber 
Alamo 1 
Alice in Education Land 1 
Babylonian school, In a l 
Balboa is to~d by Indians of a land of gold l 
Charlemagne's court I 
Columbus and his brother Bartholomew 1 ;_ 
columbus and the mutinous sailors l 
columbus visits the king 1 
communication, Progress in l 
crusades l 
de Leon, Ponce (in Florida) l 
De Witt Clinton's first journey l 
Dialogue between two men in Jefferson's day (For and 
against education) l 
Discovery of America 1 
Egypt, Ancient l 
Greek play 1 
Historical shrines 1 
Houston, sam 1 
King Alfred•s cGUrt 1 
King John compelled to sign the Magna Charta 1 
Legend of the One-Eyed ox 1 
McCormick reaper, Testing the 1 
Middle Ages, craftsmen in the 1 
Middle Ages, Life in the 1 
Middle Ages, Merchants in the 1 
Middle Ages, university students in the l 
Miscellaneous* 2 
Miscellaneous: biography-rnf- 3 
New stone Age, Life in the I 
Northmen 1 
*Author suggested that some part of the book be dramatized. 
**AUthor suggested that the life of some historical figure 
discussed in the textbook be dramatized. 
TABLE IV (con~inued) 
SUBJECTS SUGGESTED FOR DRAMATIZATION 
FOUND IN THE TEN 5TH YEAR TEXTBOOKS OF THE STUDY 
SUbject 
Oglethorpe, James 
Old Rome, Make-believe trip through 
Old stone Age, Life in the 
Pioneering in agriculture 
Pioneering in industry 
smith, John 
Spanish padre and visitors to his mission 
Standish, Miles 
Thanksgiving, The First 
washington 
Whitney, Eli 
Williams, Roger (trial) 
Total 
Number 
~ 
1 
"1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
46 
37 
38 
seventh year textbooks. Data concerning types of 
suggested dramatization found in the ten history textbooks 
for the seventh year are shown in Table VII. Eleven types 
of dramatization were counted. Of these eleven types, plays 
were most frequently suggested, and these made up 49 of the 
total o! 63 suggestions, or over 77 per cent. Forty sug-
gestions for historical pl.ays (63.5 per cent) were found, 
while the ten seventh year textbooks contained 9 suggestions 
(~4.3 per cent of the total) for biographical pla~s. 
Pantomime was suggested in 4 instances of the 63 (6.3 per 
cent), while radio plays and living pictures ("Picture 
comes to Life") were each suggested twice. Table VIII 
presents an alphabetical listing of the subjects for drama-
tization fougd in the ten seventh year history textbooks 
considered in the study. 
Table VIII reveals that a total of 63 suggestions 
were made in the ten seventh year history textbooks. Of 
this total, 56 subjects occurred once only. In 3 in-
stances the dramatization of the return of Marco Polo to 
Italy was suggested; in 2 instances the signing of the 
Magna Charta; and in 2 other instances the departure of 
Columbus from Palos, Spain. 
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TABLE V 
TYPES OF SUGGESTED DRAMATIZATION 
FOUND IN THE TEN 6~ YEAR TEXTBOOKS OF THE STUDY 
Typa Number Per Cent 
court Trial 1 1.7 
Gueas- Who I 1.7 
Individual Account 5 8.7 
pantomime 8 14.0 
Play (Biographical) 22 38.6 
Play (Historical) 17 29.8 
Radio Play l 1.7 
Riddles. 1 1.7 
Shadow Play 1 1.7 
Total 57 
TABLE VI 
SUBJECTS SUGGESTED FOR DRAMATIZATION 
FOUND IN THE TEN 6TH YEAR TEXTBOOKS OF THE STUDY 
subJect 
Be~l, Alexander Graham 
Boone adopted by the Indians-
Boone rescues the girls 
Burbank's work 
canal boat, A ride in a 
Caravan on a trail 
Carnegie, Andrew 
Carson, lri t 
cattle country scene 
Christmas, The story of 
Clermont, First trip of 
Colonial home trained children, How the 
Colonial times, Life in 
Columbus, A sailor with 
Columbus got food from the Indians, Ho 
Edison as a hoy 
Egypt, A story about ancient 
Freedom of opportunity 
Freedom to seek the truth 
?rench and Indian war expens~s 
?ord, Henry 
Forty-niners, The doings of the 
Fremont 
Gold, Discovery of 
Gold seekers arrive at Sutter's Mill 
Goodyear, Charles 
arain that built a hemisphere 
Hewett•s work, Edgar L. 
Ho I made a dress on the newly invented sewing 
machine 
Italy, Touring historic points in 
Kelly, William 
Leif prepares to return to Greenland 
NUmber 
l 
1 
1 
2 
1 
1 
1 
1 
1 
1 
1 
1 
l 
1 
1 
l 
1 
1 
1 
I 
1 
l 
1 
1 
~ 
l 
l 
2 
1 
1 
I 
1 
- =--- --
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TABLE VI (continued) 
SUBJECTS SUGGESTED FOR DRAMATIZATION 
FOUND IN THE TEN 6TH YEAR TEXTBOOKS OF THE STUDY 
subject 
Lewis and Clark 
Lincoln, An incident in the life of 
Lin<:oln, ''Honest Abe" 
Lincoln the Great Emancipator 
Lindbergh 
Miscellaneous biography* 
Morse, samuel F. B· 
Old World, Gift fro~ the 
Olympian games 
Oregon Trail, Travel over 
Pioneers, Mid-Western 
Riddles about machines 
Roosevelt's Life on a ranch, Theodore 
Rosenwald, Julius 
scene in a prairie sod house 
Skraelings visit the Norsemen 
Spanish colonies, How people lived in the 
Stage coac-h 
stage coach, A ride in a 
Thanksgiving, The first 
"The Gold Spike" or "The Last Rail" linking the 
nation by railroad 
The new Government is set up 
Trial by jury 
wright, Orville and Wilbur 
Total 
*Author suggested that the life of some historical 
figure discussed in the textbook be dramatized. 
Number 
l 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
2 
1 
1 
1 
l 
1 
1 
l 
l 
l 
1 
59 
41 
11 
42 
Eighth year textbooks. In Table IX data is p~esented 
concerning types or suggested dramatization that were found 
in the ten ~ighth year history textbooks of the study. In 
the ten textbooks for this grade fifteen types of dramatiza-
tion were found. Of these fifteen types, plays were most 
frequently suggested, and these totalled 45 of the 82 
suggestions, or over 54 per cent. Thirty-nine ideas for 
historical plays (47.5 per cent) were found, while the ten 
eighth year history textbooks considered contained 6 sug-
gestions for biographical plays. 
Far ahead of hiographical plays stood radio plays, 
the latter being sugges~ed 14 times (17 per cent of the 
total.). Pageants and dialogues were suggested 5 times 
each, quizzes were suggested in 3 instances, and demonstra-
tions were suggested 2 times. 
Table X lists alphabetically the subjects for 
dramatization found in the ten eighth year history text-
books considered in the study. A total of 86 suggested 
subjects were found. Of this total, 78 subjects were 
suggested once only, while in 8 instances suggestions for 
dramatization left the subject to be used for dramatization 
to the judgment of pupils and teachers. 
-- ----=----
43 
TABLE VII 
TYPES OF SUGGESTED DRAl~TIZATION 
FOUND IN THE TEN 7TH YEAR TEXTBOOKS OF THE STUDY 
Type. Numher Per cent 
ceremony 1 1.5 
Dialogue. l 1.5 
Fur r EXhibi~ 1 1.5 
Information Please l 1.5 
Pantomime 4 6.3 
Picture comes to Life 2 3.2 
Play (Biographical) 9 14.3 
Play (Hi star i cal} 40 63.5 
Radio Play 2 3.2 
Shadow Play 1 1.5 
Speeches 1 ~.5 
Tota~ 63 
II 
I 
I 
.I 
TABLE VIII 
SUBJECTS SUGGESTED FOR DRA~TIZATION 
FOUND IN 'IHE TEN 7TH YEAR TEXTBOOKS OF THE STUDY 
Subject NUmber 
A fur exhibit 1 
A good leader to choose for an officer 1 
Alexandria, The founding ot 1 
A returning Roman soldier and a rich landowner 1 
Belshazzar, Banquet in the court o~ 1 
Cathedral building (man and his grandfather dis-
cussing the edifice both helped to build) 1 
Charlemagne and the hard-working students 1 
Charlemagne and the lazy students 1 
Cincinnatus, The story of 1 
Clermont, France, in 1095, Meeting at 1 
Colonial New England, Occupations in 1 
columbus 1 
Columbus at the court after his return from 
his first voyage 1 
Columbus departing from Palos, Spain 2 
Columbus, First sight of land by the crew of l 
Columbus, First sign that land was near noted by 1 
columbus, scenes in the life 0~ 1 
Columbus, 11Turn back," sailors demand o~ 1 
David, Life of 1 
Declaration of Independence, Patriot and Tory 
argue over the signing of the l 
Egyptian slave, Life of an 1 
Franklin answering the questions of the English 
lawmakers 1 
French and Indian War, washington's and Braddock's 
men argue how to fight the 1 
French Estates-General, Meeting of the l 
Gold in california, Discovery of 1 
Greek and Roman boys were made citizens, 
ceremonies by which 1 
Greek life, scenes of 1 
Hannibal and Scipio, The meeting of 1 
Heroes of the past 1 
Iowa (about 1890), Western farmers demand action inl 
II 
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TABLE VITI (continued) 
SUBJECTS SUGGESTED FOR D~ATIZATION 
FOUND IN THE TEN 7TH YEAR TEXTBOOKS OF THE STUDY 
subject NUmber 
Indian life 1 
Jamestown in the spring of 1610 1 
Joan of Arc 1 
Joseph, Life of l 
JUdgment of a soul before Osiris 1 
Lewis and Olark report to the Washington 
Geographic society l 
Luther, Martin 1 
Magna Charta, Signing of the 2 
Marco Polo, Return of 3 
Mayflower Compact, Signing of the 1 
Middle Ages, peasant work in the l 
Middle Atlantic States, History of the l 
Napoleon 1 
Naturalization ceremony l 
Polos tell of their adventures l 
Return of Odysseus to Ithaca 1 
saxons and missionaries, Meeting of the 1 
story of an explorer l 
story of an invention (telegraph) l 
swiss Landsgemeinde, Meeting of a 1 
Tell, William l 
Then and now l 
Thanksgiving, The first 1 
The taking of the carthaginian. children as hostages 1 
Tribal life, Early 1 
vesuvius, The eruption of 1 
Virginia House of Burgesses, Meeting of the l 
washington and his men at Ft. Le Boeuf 1 
Wilson, Life of Woodrow 1 
Total 63 
4_5 
---- -----
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TABLE IX 
TYPES OF SUGGESTED DRAMATIZATION 
FOUND IN THE TEN 8TH YEAR TEXTBOCKS OF THE STUDY 
Type 
ceremony 
Choral s-peaking 
Clues 
Demonstration 
Dialogue 
Dramatic Reading 
Living Newspaper 
Pageant 
Play (Biographical) 
Play (Historical) 
Quiz 
Radio News Commentator 
Radio play 
Ritual 
Town Meeting 
Total 
Number 
1 
1 
l 
2 
5 
1 
1 
5 
6 
39 
5 
1 
14 
1 
l 
82 
- --=-=-==,....,-:--===-=--
Per Cent 
1.2 
1.2 
1.2 
2 .4 
6.3 
1.2 
1.2 
6.1 
7.5 
47.5 
3 .6 
1.2 
17.0 
1.2 
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The fi~ textbooks. Combined data concerning 
types of suggested dramatization found in the fifty text-
books for history classes on the 4th, 5th, 6th, 7th, and 
8th year levels are presented in Table XI. A total of 
47 
36 different types of dramatization were counted. Of 
these 36 types, plays were most frequently suggested, and 
these made up 182 of the total of 281 suggestions, or over 
64 per cent. suggestions for historical plays totalled 
125 (44.4 per cent), while the fifty history textbooks 
contained 57 suggestions (20.2 per cent) for biographical 
plays. The radio play type of dramatization was suggested 
21 times, accounting for 7.4 per cent of all suggestions. 
In fourth place stood the pantomime form of dramatization, 
this type being suggested 18 times (6.4 per cent). The 
dialogue and the individual account were each suggested 
6 times (2.1 per cent). 
Table XII lists in alphabetical order the subjects 
for dramatization contained in the fifty textbooks for 
history classes on the 4th, 5th, 6th, 7th, and 8th year 
levels. The total number of suggestions was 286, while 
the total number of different subjects mentioned was 253. 
Columbus is the main figure in 16 suggested subjects, 
while subjects pertaining to the colonial period in 
American history total 9. A total of 6 suggestions involve 
48 
George washington. As a subject for dramatization Lincoln 
appears to be no more popular than Daniel Boone, each being 
mentioned in the fifty textbooks a total of 4 times. 
Miscellaneous suggestions for dramatization occur 10 
times, in each ca.se the au thor leaving it to the pupils and 
teachers to decide on a subject and a suitable type of 
dramatization. Of the 253 different subjects suggested in 
the fifty history textbooks, 233 appear but once each 
(92 per cent). The subjects suggested for dramatization 
are therefore notably varied. 
II. summary 
The ten fouttth year history textbooks examined 
showed eleven types of dramatization, plays veing most 
frequently suggested by the authors. under these eleven 
types, a total of 33 different suggestions were noted, 
27 of which were each mentioned once only. 
The ten fifth year history textbooks examined 
contained twelve types of dramatization, plays again being 
the most frequently suggested. A total of 43 subjects 
were noted, 41 of which occurred once only. In two 
instances the author made broad suggestions that some 
portion of the material in the textbook be dramatized. 
TABLE X 
SUBJECTS SUGGESTED FOR DRAMATIZATION 
FOUND IN THE TEN 8TH YEAR TEXTBOOKS OF THE STUDY 
subJect Number 
Abolitionist and southern plantation owner 1 
Albany Plan of union, Meeting which drew up the 1 
Ancient people, Gifts of 1 
Ancient people (life and activities of an early 
family) 1 
Arbitration commission (1902) session, including 
John Mitchell for the United Mine Workers, 
George F. saer for mine owners, and Elihu 
Root for the public 1 
Arnold, Benedict 1 
Bank services, Explaining 1 
Barter with the Iroquois 1 
Bell, Alexander Graham 1 
Bill of Rights, The values of the freedoms 
guaranteed in the 1 
Boone, a great pioneer 1 
Boone and John Finley, Dialogue between 1 
Buying of Manhattan from the Indians 1 
Campaign and election of 1800, and inauguration 1 
carson, Iit 1 
Cattle raising, Early 1 
Colonial children, The education of 1 
Colonial daily life 1 
Colonial tea party imitating Boston Tea Party 1 
Colonial times and today, Difference between 1 
Colonial trial 1 
Columbus presents his theories 1 
Columbus, True story of 1 
Constitutional convention 1 
constitutional convention, Conversation between 
New Jersey and Virginia members of the 1 
continental Congress, Meeting of First 1 
David, The Life of 1 
Each historical period and its gifts 1 
Early visitors to Britain 1 
Election for a new senator 1 
r 
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TABLE X (continued) 
SUBJECTS SUGGESTED FOR DRAMATIZATION 
FOUND IN THE TEN 8TH YEAR TEXTBOOKS OF THE STUDY 
SubJect Number 
Ellis Island, A acene on 1 
Every good American has helped build his country 1 
Federalist and a Republican, Conversation between a 1 
Field, Cyrus 1 
First crontinental crongress in 1774 1 
Firat first ladies 1 
Fremont, John C. 1 
Gov. Sulzer, Trial of 1 
Hale, Nathan 1 
HUdson, Return of a sailor who went with 1 
Indian chief and white settler on Great Plains 1 
Indian life 1 
Jackson•s inauguration 1 
Johnson (Sir William) urges the Indians to war 
against the French 1 
Joseph, The lite ot 1 
Lives of early inventors 1 
Lyon,(Matthew), Trial, imprisonment and release of 1 
arconi 1 
Marshall's discovery of gold in California 1 
Meet.ing of the cabinet in the early 1790's 1 
J.fiscellaneou~E- 8 
orse, samuel F. B. 1 
Narvaez, The experiences ot 1 
Naturalization ceremony 1 
New Jersey and Virginia members of the 
cronstitutional convention 1 
Northern manufacturer and a Southerner on the 
tariff 1 
*Authors suggested ceremonies, choral speaking, 
living newspaper, questions, radio program, 
pageants, and plays, without naming specific 
subjects. 
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TABLE X (continued) 
SUBJECTS SUGGESTED FOR DRAMATIZATION 
FOUND IN THE TEN 8TH YEAR TEXTBOOKS OF THE STUDY 
SUbJect NUmber 
Old faahioned square dance 1 
people important in revolutionary days 1 
Presidential campaign of 1828 1 
Presidential inauguration, First 1 
Presidents (1921-1945) 1 
Presidents, from Lincoln to the present 1 
problem of paper money versus "bard" money 
in the 1780's 1 
Red cross during the world war, work of 1 
Red cross, Work of 1 
Should the united colonies be free and 
independent states 1 
Signing of the Treaty of Hartford 1 
smith, Jedediah 1 
smith tells his story, John 1 
Spanish Armada, Defeat of 1 
•The Ballad of William sycamore• by s.v. Benet 1 
United states Department of Agriculture, 
History of 1 
united states going to the assistance of the 
Allies 1 
voting is carried on, How 1 
Washington (MaJor) and the French 1 
wasbington•s inauguration 1 
Why move west (Family discussion) 1 
Women•s rights 1 
zenger, Trial of Peter 1 
Total 86 
II 
I 
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TABLE XI 
TYPES OF SUGGESTED DRAMATIZATION 
FOUND IN THE FIFTY TEXTBOOKS OF THE STUDY 
Type NUmber Per Gent 
Ceremony 2 .7 
Choral Speaking 1 .3 
Clues 1 .3" 
Costume Parade 1 .3 
Court Trial 1 .3 
Demonstration 3 1.0 
Dialogue 6 2.3 
Dramatic Reading 1 .3 
Fur Exhibit 1 .3 
Greek Games 1 .3 
Greek Play 2 .7 
Guess Who 1 .3 
Hall of Fame 1 .3 
Individual Account 6 2.1 
Information Please 1 .3 
Living Newspaper 1 .3 
Make-Believe Trip 1 .3 
pageant 8 2.8 
pantomime 18 6.4 
Picture Comes to Lite 2 .7 
Play (Biographical) 57 20.2 
Play (Historical) 125 44.4 
Practice voting 1 .3 
pUppet Show 1 .3 Quiz 3 1.0 
Radio News Commentator 1 
.3 
Radio Play 21 7.4 
Radio Talk 1 
.3 
Riddles 1 
.3 
Ritual 1 
.3 Shadow Play 3 1.0 Speeches- 1 
.3 
s-tory Hour 1 
.3 
Town Meeting 1 .3 
Toy Soldier Set 3 1.0 
Who Am I 1 
.3 
Total 281 
52 
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TABLE XII 
SUBJECTS SUGGESTED FOR DRAMATIZATION 
FOUND IN THE FIFTY TEXTBOOKS OF THE STUDY 
NUmber 
Abolitionist and southern plantation owner 1 
A fur exhibit l 
A good leader to choose for an officer l 
Alamo 1 
Albany Plan of Union, Meeting which drew up the l 
Alexandria, The founding of 1 
Alice in Education Land l 
Ancient people, Gifts of 1 
Ancient people (life and activities of an early 
family) 1 
Arbitration commission (1902) session, including 
John Mitchell for the united Mine Workers, 
George Baer, for the mine owners, and Elihu 
Root for the public l 
A returning Roman soldier and a rich landowner 1 
Arnold, Benedict 1 
Athens was a democracy, In what way 1 
Babylonian school, In a l 
Balboa is told by Indians of a land of gold 1 
Bank services, Explaining 1 
Barter with the Iroquois 1 
Battle of Bunter Hill 1 
Battle of Lexington and Concord 1 
Bell, Alexander Graham 2 
Belshazzar, Banquet in the court of 1 
Bill of Rights, The values of the freedoms 
Guaranteed in the l 
Boone adopted by the Indians 1 
Boone, a great pioneer 1 
Boone and John Finley, Dialogue between 1 
Boone rescues the girls 1 
Braddock's defeat 1 
Burbank•s work 2 
Buying of Manhattan from the Indians 1 
Campaign and election of 1800, and inauguration 1 
canal boat, A ride in a 1 
caravan on a trail 1 
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TABLE XII (continued) 
SUBJECTS SUGGESTED FOR DRAMATIZATION 
FOUND IN THE FIFTY TEXTBOOKS1.. 0J' THE STUDY 
SUbject 
carnegie, Andrew 
carson, Kit 
Number 
1 
2 
Cathedral building (man and his grandfather discus-
sing the edifice both helped to build) 
cattle country scene 
cattle raising, Early 
Charlemagne and the hard-working students 
Charlemagne and the lazy students 
Charlemagne's court 
Chinese history, Episode in 
Christmas, The story of 
Cincinnatus The a~ory of Clermont, First trip' of 
Clermont, France, in 1095, Meeting at 
Clinton, De Witt, First journey of 
Colonial children, The education of 
Colonial daily life 
Colonial home trained children, How the 
colonial New England, Occupations in 
Colonial tea party imitating Boston Tea Party 
Colonial times and today, Difference oetween 
colonial times, Life in 
Colonial trial 
Colonial Virginia, some of the work in early 
Colonists depart for America 
Columbus 
Columbus and his brother Bartholomew 
columbus and the mutinous sailors 
columbus, A sailor with 
columbus at the court after his return from his 
first voyage 
Columbus at the court of Ferdinand and Isabella 
columbus departing from Palos, Spain 
columbus, First sight o1" land by the crew of 
Columbus, First sign that land was near noted by 
Columbus got food from the Indians, How 
1 
1 
1 
1 
1 
1 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
2 
1 
1 
1 
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TABLE XII (continued) 
SUBJECTS SUGGESTED FOR DRAMATIZATION 
FOUND IN THE' FIFTY TEX'mOOK{; OF THE STUDY 
SUbJect Number 
Columbus presents hie theories 1 
columbus, scenes in the life of 1 
columbus, The landing of 1 
Columbus, True story of 1 
Columbus, "Turn bapk,• sailors demand of 1 
columbus visits the king 1 
communication, Progress in 1 
constitutional convention 1 
constitutional convention, conversation between 
New Jersey and Virginia members of the 1 
continental congress, Meeting of First 1 
contributions of other nations, An appreciation of 2 
crusades 1 
David, Life of 2 
Declaration of Independence, Patriot and Tory argue 
over the signing of the 1 
de Leon, Ponce (in Florida) 1 
Dialogue between two men in Jefferson's day (for 
and agai~t education) 1 
Discovery of America 1 
Each historical period and its gifts 1 
Early people, MUd and straw dwellings of 1 
Early visitors to Britain 1 
Edison as a boy 1 
Egypt, Ancient 1 
Egypt, A story about ancient 1 
Egyptian daughter helps her father 1 
Egyptian slave, Life of an 1 
Election for a new senator 1 
Ellis Island, A scene on 1 
Every good American has helped build his co~ry 1 
Federalist and a Republican, Conversation between a 1 
Field, cyrus 1 
Fifteenth century, Family living in the 1 
Firs.t Continental Congress in 1774 1 
First first ladies 1 
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TABLE XII (continued) 
SUBJECTS SUGGESTED FOR DRAMATIZATION 
FOUND IN THE FIFTY TEXTBOOKS 0F THE STUDY 
subject NUmber 
Flaa, Betsy Ross and the first American 1 
Flag, Care and display of the 1 
Ford, Henry 1 
Forty-niners, The doings of the 1 
Franklin answering the question of the English 
lawmakers 1 
Franklin's arrival in Philadelphia 1 
Freedom of opportunity 1 
Freedom to seek the truth 1 
Fremont, John c. 2 
French and Indian War expenses 1 
French and Indian War, Washington's and Braddock's 
men argue how to fight the 1 
French Estates-General, Meeting of the 1 
Gold, Discovery of 1 
Gold in California, Discovery of 1 
Gold seekers arrive at sutter•s Mill 1 
Goodyear, Charles 1 
Gov. Sulzer, Trial of 1 
Grain that built a hemisphere 1 
Greek and Roman boys were made citizens, 
Ceremonies by which 1 
Greek life, scenes of 1 
Greek play 1 
Hale, Nathan 1 
Hammurabi, Life of 1 
Hannibal and acipio, The meeting of 1 
Heroes of the past 1 
Hewett•s work, Edgar L. 2 
Historical shrines 1 
Houston, sam 1 
How I made a dress on the newly invented 
sewing machine 1 
HUdson, Return of a sailor who went with 1 
Indian chief and white settler on Great Plains 1 
Indian Life 2 
Interdependence of people in a community 1 
I' 
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TABLE XII (continued) 
SUBJECTS SUGGESTED FOR DRAMATIZATION 
FOUND IN THE FIFTY TEXTBOOKS OF THE STUDY 
SUbJect Number 
Iowa (about 1890), western farmers dem~nd action in 1 
Italy, Touring historic points in 1 
Jackson's inauguration 1 
Jamestown in the spring of 1610 1 
Japanese history, Episode in 1 
Joan of Arc 1 
Johnson (Sir William) urges the Indians to war 
against the French 1 
Joseph, Life of 2 
JUdgment of a soul before Osiris 1 
Kelly, William 
King Alfred•s court l 
King John .and the great charter l 
King John compelled to sign the Magna Charta 1 
Legend of the One-Eyed ox 1 
Leif prepares to return to Greenland 1 
Lewis and Clark 1 
Lewis and Clark report to the Washington 
Geographical ~ociety l 
Lincoln, An incident in the life of 1 
Lincoln, "Honest Abe• 1 
Lincoln•s life, Episode in 1 
Lincoln, the Great Emancipator l 
Lindbergh 1 
nJves of early inventors 1 
Luther, Martin 1 
Lyon, Trial, imprisonment, and release of Matthew 1 
Magna Charta, Signing of the 2 
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MaJority rule and individual vote 1 
)larco POlo, Return of 3 I 
arconi 1 
Marshall's discovery of gold in California 1 11 
Mayflower Compact, Signing of the 1 
Mayflower, The voyage of the 1 
Me Cormick reaper, Testing the 1 
Meeting of the Cabinet in the ·early 1790 • s 1 ., 
Middle Ages, Craftsmen in the 1 
SUbJect 
TABLE XII (continued) 
SUBJECTS SUGGESTED FOR DRAMATIZATION 
FOUND IN THE FIFTY TEXTBOOKS OF THE STUDY 
NUmber 
Middle Ages, Life in the 1 
Middle Ages, Merchants in the 1 
Middle Ages, ~easant~ work in the 1 
Middle Ages, University students in the 1 
Middle Atlantic states, History of the 1 
Miscellaneous~ 10 
Miscellaneous biography* 4 
Morse, samuel F· B. 2 
Napoleon 1 
Narvaez, The experience of 1 
Naturalization ceremony 2 
New Jersey and Virginia members of the 
constitutional convention 1 
New stone Age, Life in the 1 
Northern manufacturer and a southerner on the 
tariff 1 
Northmen 1 
Oglethorpe, James 1 
Old costumes 1 
Old fashioned square dance 1 
Old Rome, Make-believe trip through 1 
Old Stone Age, Life in the 1 
Old World, Gift from the 1 
Olympian games 2 
oregon Trail, Travel over 1 
people important in revolutionary days 1 
pioneering in agriculture 1 
pioneering in industry 1 
Pioneers, Mid-Western 1 
polos tell of their adventures 1 
*Authors suggested ceremonies, choral speaking, 
living newspaper, questions, radio program, 
pageants, and plays, without naming specific subjects. 
**AUthors suggested that the life of some historical 
figure discussed in the textbook be dramatized. 
5"8 
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TABLE XII (continued) 
SUBJECTS SUGGESTED FOR DRAMATIZATION 
e FOUND IN THE FIFTY TEXTBOOKS OF THE STUDY 
Subject NUmber 
I 
r 
Presidential campaign of 1828 
Presidential inauguration, First 
Presidents (1921-1945) 
Presidents, from Lincoln to the present 
problem of paper money versus ~hard• money in 
the 1780•s 
Race for land in Oklahoma 
Red cross during the world war, work of the 
Red Cross, Work of the 
Return of Odysseus to Ithaca 
Riddles about machines 
Roosevelt's life on a ranch, Theodore 
Rosenwald, Julius 
saxons and missionaries, Meeting of the 
scene in a prairie sod house 
Should the united colonies be free and independent 
atates. 
Signing of the Treaty of Hartford 
Skraelings visit the Norsemen 
smith, Jededdiah 
smith, John 
smith tells his s.tory' John 
Spanish Araada, Defeat of the 
Spanish Colonies, How people lived in the 
Spanish padre and visitors to his mission 
stage coach 
stage coach, A ride in a 
standish, Miles 
story of an explorer 
story of an invention (telegraph) 
SWiss Landsgemeinde, Meeting of a 
Tell, William 
Thanksgiving, The First 
-rhe Ballad of William sycamore" by s.v. Benet 
"The Gold Spike• or "The Last Rail" linking the 
Nation by railroad 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
4 
1 
1 
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TABLE XII (continued) 
SUBJECTS SUGGESTED FOR DRAMATIZATION 
FOUND IN THE FIFTY TEXTBOOKS OF THE STUDY 
subJect NUmber 
Then and now 
The new Government is set up 
The taking of the carthaginian children as 
hostages 
Threshing rice 
Town meeting, A 
Trial by Jury 
Tribal life, Early 
united states Department of Agriculture, 
History of 
United states going to the assistance of the 
Allies 
vesuvius, The reuption of 
Virginia House of Burgesses, Meeting of the 
voting is carried on, How 
washington 
Washington and his men at Ft. Le Boeuf 
Washington, Episode in the life of 
washington (Major) and the French 
ashington wanting to go into the Brritish navy 
Washington's inauguration 
Whitney, Eli 
Why move west (family discussion) 
Williams Roger (trial) 
ilson, Life of woodrow 
Women's rights 
wright, orville and Wilbur 
Zenger, Trial of peter 
Total 
l 
l 
l 
l 
l 
l 
l 
l 
l 
1 
l 
l 
l 
l 
1 
1 
1 
l 
1 
l 
l 
1 
1 
l 
1 
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In the ten s.ixth year his-tory textbooks nine types 
of dramatization were found. Here, too, plays were most 
fr~quently suggested. A total of 59 subjects were found, 
53 of which were sugaested once only. 
61 
Data aathered for the ten s-eventh year history 
textbooks revealed eleven types of dramatization, the play 
form beina the most often named. A total of ~63 subjects 
were found under the eleven types, 56 subjects occurrina 
once only. 
In the ten history textbooks for the eighth grade 
fifteen types of dramatization were found, pnays once 
again being named most frequently by the authors. A 
total of 86 sugges-ted subjects under the fifteen types 
were found. Of this total, 78 subjects were suggested 
once only. 
Combined data with reference to the fifty history 
textbooks tor grades 4 through 8, indicated a total of 36 
different types of dramatization, plays standing ou~ in 
popularity with the authors. The total number of suggested 
subjects for dramatization was 253. Columbus appeared to 
be most popular, the authors suggestina him as the main 
figure tor dramatization in 16 instances. The colonial 
period in American history was suggested tor dramatization 
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in 9 instances:, while 9 augaested dramatizations involved 
washington. Aa a subject for dramatization Lincoln 
appears to be no more popular than Daniel Boone, each 
heina mentioned in the fifty textbooks a total of 4 times. 
Of the a53 different subjects suggested in the fifty 
history textbooks, 233 appeared but once each. 
CHAPTER V 
SUMMARY AND CONCLUSIONS 
Recent interest in the revision of the history 
curriculum on the elementary level haa centered largely 
in the enrichment and evaluation of curriculum content. 
The problem of how to present history in the proper way 
is still far from solved. Dramatization i~ an important 
means of attracting the interest of the pupil, thereby 
improving inatruct1on in elementary school history. 
The purpose of this study was to examine fifty 
history textbooks, ten each for grades· 4, 5,6,7, and 8, 
respectively, in order to determine the extent to which 
they suggest and facilitate dramatization as an adJunct 
to other teaching methods. 
In the elementary achool, the trend has been 
toward work in history of an informal nature. Dramatiza-
tion of historical incidents is encouraged as a good 
means of making the past vivid. To present history 
through dramatizing its events is in full accord with 
the tenets of progressive education. Dramatization may 
be a very simple activity, depending upon the ability and 
the experience of the children and upon the type of 
material. The dramatization of an incident or an entire 
II I 
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story calls for greater skill and experience, as compared 
with the dramatization of a word, phrase, or sentence, 
but is well worth the time and effort; characters and 
incidents are made more real for the children thereby. 
Theae dramatizations need not be finished or elaborate 
productions, but the device should be changed to fit the 
capabilities of the pupils. 
Dramatization is a powerful aid to understanding, 
and promotes enJoyment, appreciation, and judgment in the 
pupil. Psycholoaically, dramatization tends to create a 
pleasurable learning situation, makes for effective drill, 
provides for varied sensory appeal, and aids the timid 
child, the show-off, the slow learner, and the gifted 
pupil. Authorities agree that dramatization creates an 
excellent learning situation, bringing information into 
a meaningful situation. 
The fifty textbooks used in the study were obtained 
from libraries and publishers. A first step in the study 
was to examine the fifty textbooks with a view to classi-
fying each by grade. Workbooks, teachers guides and 
prefaces occasionally specified grades, but as a rule 
publishers are reluctant to arade-label their books 
because it would limit markets for their lists. When 
neither workbook, guide, nor preface was of help in 
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classifying the history textbooks by grade, it was necessa-
ry to write to the publishers for such information. 
suggestions for dramatization were found at the 
concluaion of units, at the end of chapter , or at the end 
of the book. While some authors list pup~[.written letters, 
diary entries, memoirs, and the like under the heading of 
dramatization, it was decided to omit such activities from 
the data used in the study. However, monologues, debates , 
discussions, dramatic readings, exhibits, games, riddles, 
and the like, were included in this study with the standard 
or well recognized dramatic forms such as plays, radio 
programs, and pantomimes. 
The ten fourth year history textbooks examined 
showed eleven types of dramatization, plays being most 
frequently suggested by the authors. Under these eleven 
types, a total of 33 different suggestions for dramatiza-
tion were noted, 27 of which were mentioned once only. 
The ten fifth year history textbooks examined contained 
twelve types of dramatization, plays again being the most 
frequently suggested. A total of 43 subjects were noted, 
41 of which occurred once only. In two instances the 
author made broad suggestions that some portion of the 
material in the textbook be dramatized. In the ten sixth 
year history textbooks nine types of dramatization were 
I( 
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found. Here, too, plays were most frequently suggested. 
A total of 59 subJects were found, 53 of which were sug-
gested once only. Data gathered for the ten seventh year 
history textbooks revealed eleven types of dramatization, 
the play form being the most often named. A total of 63 
subJects were found under the eleven types, 56 subJects 
occurring once only. In the ten history textbooks for the 
eighth grade fifteen types of dramatization were found, 
plays once again being named most frequently by the authors. 
A total of 86 suggested subjects under the fifteen types 
were found. Of this total, 78 subJects were suggested once 
only. 
combined data with reference to the fifty history 
textbooks for grades 4 through 8, indicated a total of 36 
different types of dramatization, plays. standing out in 
popularity as a type of dramatization. The total number of 
suggested subJects for dramatization was 253. Columbus 
appeared to be most popular, the authors suggesting him as 
the main figure tor dramatization in 16 instances. The 
colonial period in American history was suggested for 
dramatization in 9 instances, while 9 suggested dramatiza-
tions involved washington. As a subJect tor dramatization 
Lincoln appears to be no more popular than Daniel Boone. 
each being mentioned in the fifty textbooks a total of 4 
'I I 
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times. Of the 253 different subjects suggested in the fifty 
textbooks, 23~ appeared but once each. 
conclu~ion. The study reveals that the authors of 
the fifty elementary history textbooks. examined suggest 
the utilization of an adequate variety ot types ot drama-
tization. The subjects suggested under these types are 
also extremely varied. Thus, teachers and pupils have the 
opportunity in each grade for wide choices in their 
dramatization activities. It is possible, therefore, for 
dramatization to be utilized by classes of different abil-
ities and interests. 
From the tables showing the subjects for dramatiza-
tion suggested by the fifty elementary history textbooks 
ot the study, however, it is apparent that many of the 
suggestions are worded tar too vaguely. A suggestion such 
as -Dramatize 1 A~ice in Education Land,• or 'Benedict 
Arnold, • or •sam Houston'" is entirely lacking in concrete-
ness to be of much use to the grammar school pupil. Such 
ideas, while varied, and allowing for great freedom ot 
choice, do not enlarge a child's sympathies or extend his 
understanding merely because they state commands. Unless 
such suggestions are preceded by thorough discussion and 
explanation, no inner identification with characters or 
I 
~ 68 
ideas will necessarily follow. Without thorough prepara-
tion, the child's attempts at dramatization can amount to 
no more than shallow pretense. 
To be of real value, each dramatization requires: 
(1) constant pupil evaluation; (2) teacher criticism on an 
impersonal and constructive bases; and (3) considerable 
knowledge and a feeling for the situation by the pupil 
participants. Thus, each suggestion for dramatization 
depends upon how well the subject involved has been dis-
cusaed in the textbook. 
In some inatances, subjects suggested by authors 
lacked not only the concreteness men,~oned above, but 
failed to mention even a general subject. To tell pupils 
to dramatize anything at all, while it has the virtue of 
giving them free choice, has the serious weakness of 
failing to guide their thoughts and feelings. 
If suggestions for dramatization are to prove useful 
in the history classroom, it must be made certain that the 
children have enough background information and story 
interest. It is perhaps a mistake, therefore, for text-
book writers to aks children to dramatize some subject 
discussed hut briefly in the textbook. In many cases, such 
discussion cannot possibly be adequate for the purpose of 
arousing real understanding and interest in the pupila. 
. ~ 
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ideas ill necessarily follow. W1thou thorough pr para-
tion, the child•s attempts at dra at1zation can amount to 
no more than sballo pretense . 
To be ot real ~alu • each dramatization r quires: 
(1) constant pupil evalu tion; (2) teacher erit.ici on an 
1 personal and constructive bases; and (3) consid rable 
kno ledge and a feeling for the situation by th pupil 
participants. Thus, each suggestion tor dramatization 
depend upon bow well the subject involved bas been dis-
cussed in the textbook~ 
In some instances. subJects su ested by authors 
lacked not only the concretenes me tioned above, but 
failed to mention even a gen ral subJect. To tell pupils 
to dramatiz anything at all~ whil it h~s the virtue ot 
giving them free choice, has the serious weakness of 
failing to u1de. their thou hts and feelings. 
It sugg stions for dramatization are to prov us tul 
in the history classroom , it must be made certain that ~h 
children have enough background information and story 
1nt rest. It is perhap a istake, th refore ; for ext-
book writers to aka children to dramatize some subJect 
discussed but briefly 1n the textbook . In .many cases, such 
discussion cannot possibly b adequate for the purpose of 
arousing real understanding and interest in the pupils . 
fA 
The problem ot the history classroom is not the aame as 
that of the theatrical company, nor is it even that ot 
the dramatic club. In the dramatic club the play is the 
important thing. In the classroom the problem is the 
educational development of children as individuals and as 
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members of a social circle. unless suagestions for drama-
tization provide tor such development, they are of little 
value. In many instances, while the author offers sugges-
tiona in a wide variety of dramatization areas, it is 
doubtful that such dramatizations, when carried out by the 
pupils and their teachers, will promote understanding and 
development in the pupils. 
It is easy enough for an author to say, HOramatize 
an epiadde ~ in Chinese history" (see Table II, p. 32). 
What, however, does this mean to the fourth arade pupil 
to whom this ~uggestion is addressed? The pupil may well 
ask what ~pisode, if indeed he comprehends the meaning of 
episode. Further, the author has no real basis tor making 
this suggestion unless he is certain that the material 
already supplied in the text has. furnished the pupil with 
the proper amount of motivation. No matter how worthwhile 
the subJect may seem to the author, it must arouse the 
interest of the pupil first of all to the point where he 
wants to dramatize the subJect. 
r 
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From the above, it would appear that textbook writers 
of history for the elementary ~chool grades supply an ample 
number and variety of suggestions for dramatization, so 
that both pupils and their teachers have a wide variety to 
choose from. At the same time, many of these suggestions 
appear to be in the form of afterthoughts rather than an 
integral part of the whole purpose of the textbook. There 
is a need, therefore, for textbooks which make dramatiza-
tion a real outcome of the material discussed. At present, 
too many textbooks in elementary history appear to suggest 
dramatization for its own sake; the ·text itself fails to 
develop an inner urge in the pupil or furnish a drive which 
will lead the pupil to want to dramatize. In other words, 
real motivation for dramatization is lacking in many text-
books. It should be borne in mind that th~ ~!us of 
dramatization lies in the whole-hearted enlistment of the 
pupil in the doing of it. If this is not secured, the 
method of dramatization has little more value than any 
other method of presenting hi~tory. The motions of drama-
tization may be discharged, but the significant values, 
the peculiar virtues resident in dramatization will not be 
realized. · 
II 
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APPENDIX 
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I 
Macmillan company 
60 Fifth Avenue 
New york, N.Y. 
Gentlemen: 
72 Westminster Avenue 
watertown, Mass. 
I am working on a research proJect requiring the use 
of fifty history textbooks, ten each for grades 4 
through 8. In some cases it is difficult, without 
guessing wildly, to determine exactly tor which irade 
a given textbook is meant. 
I am therefore turning to you for aid. I '.would be 
extremely grateful to receive from you a list of 
history textbooks now in print, stating the grades 
for which each is intended. 
Would it also be possible for you to send me a few 
ot these books? They would be handled with ireat 
care and returned to you promptly. 
Very truly yours, 
p. J. C'eglio 
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